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WASC/CDE Visiting Committee Report 

Chapter I: Student/Community Profile (2 pages) 
 
Briefly summarize the most critical information from the student/community profile that impacts 
the school.  

Oakland Technical High School is located at 4351 Broadway and was built in 1914 as the premiere 
vocational school in Oakland.  It adjoins the Temescal and Rockridge neighborhoods of Oakland and is 
less than a mile from the Piedmont boarder.  The school’s boundaries also include north Oakland and 
downtown Oakland.  Because of the district’s program for open enrollment, Oakland Tech draws students 
from all parts of the city. Oakland Technical High School is one of three comprehensive high schools in the 
Oakland Unified School District.  The enrollment at the school is between 1,600 and 1,800 from year to 
year. 

The current composition of the student body is 16% Hispanic, 10% White, 52% African-American, 18% 
Asian, 1% Filipino, 0.5% Pacific Islander, 0.3% American Indian and 3% other. Eligibility for participation in 
the free and reduced lunch program includes 49% of all students in 2007-2008. The percentage of the 
student population identified as English Language Learners (EL) in 2007-2008 is 9% and Fluent-English-
Proficient (FEP) is 20%. The predominant primary languages at Oakland Tech are Spanish, Cantonese, 
Vietnamese, and Khmer (Cambodian).  The enrollment of EL students has decreased by about 40 over 
the past five years, and the enrollment of FEP students has increased by about 70 over the same time.  

Students who fall under the Individuals with Disabilities Education Act (IDEA) equal 10.7% of the student 
population; with about 5% in RSP and 5% in Special Day Classes (SDC). Oakland Tech’s special needs 
students hold a wide range of abilities, from those requiring the Resource Specialist Program (RSP) to 
those who are multi-handicapped. Many of the school’s special needs students are able to take some or 
all of their classes in the regular program. 

 Students who qualify for the Gifted and Talented Program (GATE) equal 20% of the student population in 
2008-2009. The breakdown of the GATE population shows the following: White and Asian/Pacific Islander 
students comprise 81%, Hispanics students 15%, and African-American students 11%. Oakland Tech has 
established an AVID program to prepare students for college and study skills.  In the 2008-2009 school 
year 3% of the student body participated in the AVID program.   

Mobility rates are low at Oakland Tech; 95% of the school’s students in 9th through 11th grade were 
continuously enrolled at Oakland Tech this year for the period between the CBEDS enrollment count in 
October and the administration date of the California Standards Test in April.  

The actual daily attendance rate was 95% from 2007-2008. This rate has increased from 93% in 2004-
2005. Additionally, suspension rates have continued to drop from 457 suspensions in 2005-2006 to 312 
suspensions in 2006-2007.  Information regarding suspensions in 2007-2009 was not provided in the self-
study report and no information was given on expulsions. The dropout rate has dramatically decreased 
from 232 students in 2004-2005 to 88 students in 2006-2007.  The most recent graduation information 
given for Oakland Technical High School is 74.6% in 2006-2007. 

The certificated staff have been teaching an average of 15 years, with 32% of the staff members holding a 
Master’s Degree or higher. Ninety-two percent of Oakland Tech’s faculty are fully credentialed and 74% 
meet the NCLB requirements for Highly Qualified Teachers this year.  In 2007-2008, 83% were Highly 
Qualified.  Four teachers are National Board certified. The certificated staff is 50% White, 7% Hispanic, 
24% African-American, 9% Asian, 2% Pacific Islander, and 2% other, which is not reflective of the student 
population, especially in the percentage of African-American, White and Asian teachers. 
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Scores on statewide testing show several issues related to student testing and performance. In Spring 
2004, the school failed to test a significant portion (85%) of students in one of the CST subjects, so the 
CDE did not receive an API score that year. The prior year, the school’s API ranking was 1.  The ranking 
in 2006 was a 2 and a 2 for similar schools ranking. This growth was encouraging for the student body and 
faculty. However, this measure was delayed again because in 2007, due to an error in interpretation by 
some of the proctors, the school failed to test a significant portion of 10th grade students on the NCLB 
Science test in the CST. This prevented the school from receiving an API score once again, and therefore 
there was no ranking available. In 2008, the school received a Growth Score of 621, but without a 2007 
Base Score, this provided little information about the school’s progress. 

On CST tests for 2007-2008 in English-Language Arts, the percentage of 9th grade students who scored 
FBB and BB on has decreased and students who scored Advanced has increased. This indicates positive 
movement for 9th grade student achievement. However on the CST tests in 10th grade, percentage of 
FBB scores increased and students who have scored proficient has decreased. In 11th grade a steady 
decrease in FBB shows a positive trend, as well as an increase in proficient rates.  The school has 
implemented several intervention support programs to improve student achievement in English including 
Read 180 in 9th grade, AVID classes for 9th and 10th graders, the SOAR program for 10th graders, and the 
CAHSEE Boot Camp.   

On CST tests for 2007-2008 in Math (Algebra), percentages at 9th grade remain flat at FBB and an 
increase in BB. The 9th grade shows no gain at the proficient or advanced levels. In 10th grade the FBB 
levels decreased, but 10th grade results show no students at advanced levels. In 11th grade there is an 
increase in FBB levels. There is also an increase in proficiency rates but no students in advanced levels. 
The data from Geometry in 9th and 10th grades show an increase in FBB.  However, the data shows a 
decrease of FBB in 11th grade. There is a 1% increase in Advanced at 9th grade; none at 10th grade and 
1% gain in11th grade. In Algebra II, 9th and 10 grade students show an increase in FBB. The advanced 
levels remain flat over 3 years. The school has implemented several intervention support programs to 
improve student achievement in Math including 21st Century tutoring program, AVID classes for 9th and 
10th graders, the SOAR program for 10th graders, and the CAHSEE Boot Camp. 

The school has not met its Adequate Yearly Progress and has been identified as a Program Improvement 
School in Year PI-4. This is a cause for concern for the school community. The school continues to 
respond with self-reflection on its programs and educational philosophy. The school has met the CAHSEE 
performance targets for most significant groups for each year that AYP has been measured; however, it 
has not met its participation rate for at least one of the significant groups on the 10th grade administration 
of the CAHSEE. 2008 was the first year that significant groups at the school did not meet the proficiency 
targets: EL students in English- Language Arts and African American students in Math fell short of the 
target. Participation rate also was a factor in the ability to show progress on the API. In 2006, the school 
was not given an API because an insufficient number of 10th grade students completed the NCLB Science 
portion of the CST; however, that year the school met its participation targets for all of the end-of-course 
sections on the CST. The ripple effect in subsequent years of not having an API in 2006 meant that there 
was no Growth Score in 2007, which affected the AYP. 

Oakland Tech is working with Gibson & Associates in Oakland as an outside support provider to 
implement a plan that is addressing the failures to make AYP. They have helped the school plan and 
implement a grant through California’s High Priority Schools program, and they serve as the external 
evaluator. 

 
Chapter II: Progress Report (2 pages) 
Since the last self-study: 

• Comments on the school’s major changes and follow-up process. 

• Discuss how the school through its action plan has accomplished each of the critical areas for follow-
up, including the impact on student learning. 
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Since the last full visit by a WASC team in 2003, there have been a number of significant developments at 
Oakland Tech and the Oakland Unified School District.  Since the last visit by a WASC team, the following 
changes have occurred: Appointment of a new State Administrator of Oakland Unified School District: 
Vincent C. Matthews, and a new Interim Superintendent: Roberta Mayor.  Oakland Tech appointed a new 
principal in 2003 and three assistant principals in 2004, 2005, and 2007.  The school site council has 
merged with the Decision-Making Team for the school.  The school has formed a Student Council that 
holds monthly meetings of representatives from each homeroom.   The school applied for and was 
awarded a High Priority Schools Grant to improve student achievement.  Oakland Tech has also created 
the following positions to act as instructional leaders for the school: English/LA Coach, Math Coach, 
Instructional Program Support Coach, Student Support Coach, and Student Attendance Compliance 
Officer.  The school used a variety of different collaboration methods, vertical teaming, and assessment 
development strategies to align curriculum with learning goals.  Professional Development has been 
infused into regular practice including a Professional Development Grant for the Social Studies 
Department.  Various improvements have been made in the area of curriculum and technology. 

As a result of the two-year term assigned in 2003, followed by a visit in 2005 and 2006, the following 
growth areas/critical areas of follow-up were identified. These included:  

• Development and circulation of a comprehensive school plan that addresses critical areas of 
follow up. 

• Development of a strategy for communication that will assure all members of the Oakland Tech 
community have the information about student achievement, significant developments and 
needs in school programs, as well as information about key decision-making.   

• Create a decision-making matrix and flow chart that identifies the types of decisions made at 
the school and the district and explains who is responsible for making these decisions. 

• Develop a process for collecting and analyzing data to use in decision-making. 

• Increase the number of positive interactions with all members of the school community. 

• Establish a comprehensive staff development plan. 

• Align all courses with ESLRs and state standards. 

• Determine strategies to increase participation of all students in rigorous courses. 

The responsibilities to follow up on these recommendations have been shared across many 
stakeholders within the district.  The School District adopted many of the goals as policy in its efforts to 
support schools in integrating all of their site plans.  In the area of communication, Oakland Tech has 
increased communication with the community by the use of regular district email, a new digital 
marquee, and a current school website.  Evidence of the extent of the follow-up was indicated in part 
by the results of the parent (Focus Group Meetings) and student (Use Your Voice) surveys.  

Oakland Tech's decision-making process is carried out through a committee structure organized around 
curriculum and instruction, professional development, and student activities. 

Their decision-making process and organizational chart is explained through the Guide to Key Decisions 
document, which is currently being updated and should be available for the visiting team. Decision-making 
is a collaborative effort, with significant opportunities for staff, parents and student input.  Meetings 
including staff meetings, professional development committee meetings, faculty council, student council 
meetings all assist in the collaboration and communication between all parties.  A calendar with the dates 
of professional meetings should be provided during the visiting committee interview to verify the 
collaborative effort.  

Oakland Technical High School has adopted the Results-Based Inquiry methods provided by the district to 
analyze data from state and district assessments at least twice a year.   The school hired instructional 
coaches for English/Language Arts and Math in 2007 to help give guidance to teaching staff in reviewing 
student data and in making instructional decisions.  

To increase positive interactions between community members and the school, interest groups for parents 
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were created.  Some of these groups include the African American Student Action Planners, the PTSA, 
and the Beautification Committee. The Parent-Teacher-Student Association has continued to provide 
support and input that is important to the education and climate at the school.  Oakland Tech shares many 
positive activities with the community including Informational Nights, the College Mentor Program, the 
AVID program and events at the Family Resource Center.  The school is also proud to have the 
Collaborative School Site Council, which has benefited from five years of consistent leadership. The 
CSSC is fully represented, with parents, students, teachers, and classified staff.  They report at every 
PTSA meetings about key decisions and concerns for the school. 

Oakland Technical High School Oakland Tech makes a professional development plan for the year each 
fall. The Principal, Professional Development Committee Chair, and Professional 

Development Committee work together to analyze the needs of the students and teachers to achieve the 
balance between collaborative planning time and direct instruction for that school year. The School-Wide 
Learning Goals lend themselves to inclusion in the professional development plan. Oakland Tech provides 
100 minutes of professional development time during the regular workday twice a month, on the first and 
third Wednesdays; students are released at 1:05 on these days.  The Professional Development 
Committee administers these early release sessions. Over the course of the year, about 60% of this time 
is devoted to work in Professional Learning Communities or curriculum development in departments, and 
40% of this time is for direct instruction on particular skills and strategies that will improve student literacy 
and academic achievement. The district provides three full days for professional development in the 
regular school calendar, which are planned by the school as well. 

Oakland Tech has spent dedicates time to vertical and horizontal collaboration to align their courses and 
assessments with the content standards. Since the last full self-study, Oakland Tech teachers have 
worked on district committees to create pacing guides for each core course that align the required 
curriculum with state standards. These pacing guides have become the basis for benchmark exams used 
throughout the district. The Professional Development Committee will develop other activities this year that 
will lead to rubrics and other forms of assessment for the School-wide Learning Goals. These will be 
incorporated in course outlines this year in preparation for next year. 

Oakland has committed themselves to increasing participation of all students in rigorous courses. The 
school has developed a standard report format in which the gender and ethnicity of the students in the 
classes are displayed. This report is used for small learning communities, as well, so that stakeholders 
can know similar information about them. The school has developed annual programs for encouraging 
students to enroll in rigorous courses that it has implemented for the past four years.  Programs such as 
AVID provide instruction in study skills, organization and college/career planning. Each year, the school 
analyzes the enrollment in academies and honors programs, by ethnicity and other demographics. For 
three years, the school has provided opportunities for students and parents to learn about the overall 
school program, special programs, and academies. Most of these occur in the fall during the time that 
private schools are recruiting new students. The school provides two or more information nights, four to 
five school tours during the school day, and student shadow visits. As a result of all of these efforts, 
enrollment in academies, honors, AP, and other special programs is approaching the demographics of the 
whole school. 

 
Chapter III: Self-Study Process (1–2 pages) 

• Include a copy of the school’s expected schoolwide learning results. 

Oakland Tech’s Schoolwide Learning Goals are: 
 
“We, the students of Oakland Technical High School, will be: 
 
Effective Communicators who demonstrate proficiency in writing, reading, listening, 
speaking, and presenting. 
Indicators: 

 Students use writing as a means of understanding and learning new concepts. 
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 Students write expository, persuasive, analytical, and creative pieces. 
 Students prepare oral, written, visual, and artistic presentations. 

 
Skillful Users of Technology who access, organize, process, and evaluate information in 
both traditional and digital formats from a variety of sources. 
Indicators: 

 Students conduct research using paper and digital resources with attention to 
 reliability of sources and integrity of others’ work. 
 Students communicate with others using a variety of devices. 
 Students use appropriate technology to exhibit their work. 

 
Problem solvers who use algebra and other mathematical and reasoning strategies to solve both 
theoretical and real-world problems. 
Indicators: 

 Students complete Algebra 1 with a C or better by the end of 9th grade. 
 Students complete at least two additional math courses. 
 Students apply problem-solving strategies in their other courses, especially science. 

 
Active Participants in a Career-Building/College-Going Culture who have built a toolkit of skills and 
information that lead to college admission and entry into interesting careers. 
Indicators: 

 Students meet or exceed UC a-g requirements. 
 Students access the College and Career Center on campus. 
 Students research basic information about a variety of colleges and careers. 
 Students learn basic information about ways to finance a college education. 

 
Contributors to the Community who live with integrity, show respect for others, and 
exhibit good citizenship. 
Indicators: 

 Students participate in extracurricular activities such as sports, clubs, drama, 
 dance, and musical performances. 
 Students work together to improve the welfare of others. 
 Students honor diversity and respect individual differences.” 

 
Accomplishment of the Five Expected Outcomes of the Self Study 
 
In the three-year term given in 2006, the Department Chairs and Academy Directors have comprised the 
Follow-up Committee, under the facilitation of the WASC Coordinator. The entire school staff of Oakland 
Tech was involved in the self-study process to focus their efforts to close identified achievement gaps. 

• Comment on the school’s self-study process with respect to the expected outcomes of the self-study. 
1. The involvement and collaboration of all staff and other stakeholders to support student 

achievement 
 
There was widespread involvement of staff in the completion of the self-study.  The leadership 
committee was lead by a WASC Coordinator who worked in conjunction with the department chairs 
and the Academy Directors.  There was evidence to support a significant involvement of parents 
and students in the completion of this self-study through the Collaborative School Site Council 
(CSSC).  This Council’s responsibilities were expanded in the follow-up process by taking a more 
active part in analyzing achievement data and providing evaluation and feedback regarding school 
improvement efforts. This effort increased the voice of parents, students, and classified personnel. 

 
2. The clarification and measurement of what all students should know, understand, and be able to do 

through expected schoolwide learning results and academic standards (note the selected expected 
schoolwide learning results examined by the school)  
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In 2008, staff reviewed the school’s Expected Schoolwide Learning Results and decided to rework 
them to become a new set of Schoolwide Learning Goals. Work is being done to ensure that these 
are measurable and visible in classroom instruction within the standards-based curriculum across 
subject areas, including the STAR and CAHSEE.  Teachers in many departments are aware of the 
standards that form the structure of the state assessments and have developed common lessons 
and assessments to allow them to discuss and modify their teaching in the classroom accordingly. 

 
3.  The gathering and analyzing of data about students and student achievement 

 
The self-study illustrates that the school has carefully gathered and analyzed large quantities of 
student data on academic achievement, behavior, attendance, graduation rates, and transfer 
rates.  The analysis of this data resulted in identification of critical needs related to increased 
proficiency in math and ELA proficiency, closing the achievement gap among African, Latino, 
Asian and Caucasian students, Ensure that all students are connected socially, emotionally and 
academically to the Oakland Tech community, and Increase graduation rate for all groups to allow 
access to all post secondary options that include college and or career. 

 
There is considerable evidence in the self-study demonstrating the variety of assessments used 
on campus to assess student learning; examples of evidence include traditional standardized test 
results, district created subject matter assessment (modeled after CSTs), and common lessons 
and assessments in certain departments. 

4. The assessment of the entire school program and its impact on student learning in relation to 
expected schoolwide learning results, academic standards and WASC/CDE criteria 
 
Oakland Tech has developed a plan to address the critical academic needs as identified by the 
self-study and is integrated in the Single Plan for Student Achievement.  Academic Achievement 
growth data will be used to monitor the accomplishment of the plan. 

 
5. The alignment of a long-range action plan to the school’s areas of need; the development and 

implementation of an accountability system for monitoring the accomplishment of the plan 
 
The school has accountability structures in place for monitoring the school-wide action plan, some 
of which are embedded.  For example, walk-throughs are becoming part of weekly routine, school 
knowledge and access for Aeries and Edusoft are available, and assessment development is a 
part of new proposals. The school is working with outside consultant to further refine assessment 
and integrate various assessment approaches into a coherent system for analysis and action.  

 
Within the school-wide action plan, the leadership team has included a timeline and reporting 
accountability for each task in the plan through 2010.  Additional tasks are outlined beyond 2010 
within the same 5 goal areas, with no accountabilities attached.  

 
At present, Oakland Tech does have structures in place for follow through on action plans; 
however, given the organic and evolutionary nature of the school, these may be in sufficient as an 
accountability structure.  The school is, however, currently working with an outside consultant to 
strengthen its data analysis and systemic focus.   

 
The Visiting Committee recommends that the school develop a clear systemic approach for 
annual or biannual review and assessment of progress to date on the Schoolwide Action Plan.  
Not only will this provide Oakland Tech with forward planning; it also will enable a record of 
accomplishment that is identifiable for internal and external stakeholders.  Further, the Visiting 
Committee recommends that open progress be embedded within current structures.  
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Chapter IV: Quality of the School’s Program 

Part A:  What Currently Exists (10–20 pages) 
Based on the self-study and Visiting Committee findings, for each criterion in the following categories: 

A. Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources 

B. Standards-Based Student Learning: Curriculum 

C. Standards-Based Student Learning: Instruction 

D. Standards-based Student Learning: Assessment and Accountability 

E. School Culture and Support for Student Personal and Academic Growth 

• Summarize an analysis of what currently exists and its impact on student learning. 
• Highlight areas of strength (if any). 
• Highlight the key issues (if any). 
• List important evidence about student learning from the self-study and the visit that supports these 

 strengths and key issues. 
Note:  When writing the analytical summary for each criterion, use the indicators as a guide to ensure that 
all important aspects of each criterion are addressed (see the WASC Accreditation Term Determination 
Worksheet). 

CATEGORY A.  ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, LEADERSHIP AND 
STAFF, AND RESOURCES 

A1.   To what extent does the school have a clearly stated vision or purpose based on its student needs, 
current educational research, and the belief that all students can achieve at high levels? 

To what extent is the school’s purpose supported by the governing board and the central 
administration and further by expected schoolwide learning results and the academic standards? 

 
Oakland Tech has established a clear statement of purpose as outlined in their Vision Statement, based 
on its student population needs and the belief that all students can achieve at high levels, while 
acknowledging that all students need to be challenged and may choose to pursue all types of post-
secondary education. 
 
The vision is further defined through Five Schoolwide Learning Goals, with accompanying indicators of student 
participation   
 

 Effective Communicators who demonstrate proficiency in writing, reading, listening, speaking, and 
presenting. 

 Skillful Users of Technology who access, organize, process, and evaluate information in 
both traditional and digital formats from a variety of sources. 

 Problem-solvers who use algebra and other mathematical and reasoning strategies to 
solve both theoretical and real-world problems. 

 Active Participants in a Career-Building/College-Going Culture who have a toolkit of 
skills and information that lead to college admission and entry into interesting careers 

 Contributors to the Community who live with integrity, show respect for others, and 
exhibit good citizenship. 

 
Surveys indicate that increasing numbers of students and parents see high expectations applying to all 
students. Vision and academic and schoolwide goals are used as a focus for planning professional 
development, modifying curriculum and delivery pathways, and site budgeting.   
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The school’s vision statement has been ratified by the school board as a part of its “Single Plan for 
Student Achievement”. District Administration supports through: Instructional Services, Family & 
Community Office, Research & Assessment, and Operations.  Support includes a High School Network 
Executive Officer who works with Oakland Tech and 13 other school principals.  On vision: increasing 
student achievement, and development of a professional leadership community. 

 
A2.   To what extent does the governing board have policies and bylaws that are aligned with the 

school’s purpose and support the achievement of the expected schoolwide learning results and 
academic standards based on data-driven instructional decisions for the school? 

To what extent does the governing board have delegate implementation of these policies to the 
professional staff? 
To what extent does the governing board monitor regularly results and approve the single 
schoolwide action plan and its relationship to the Local Educational Agency (LEA) plan? 

Following the 2003 visit, several safe guards were put into place to ensure that appropriate individuals would 
be facilitating as a group and take a more active role regarding school improvement efforts.  The merger of the 
School Site Council with the School Decision–Making Team demonstrates that efforts were made to 
streamline the key decision making process.  District administration is involved in the School’s Action Plan as 
well as the School’s staff, which continues to work and modify the plan based upon student needs.  In addition, 
the governing board has developed policies and procedures that provide guidance for graduation, curriculum, 
school safety and teacher training.  Analyzing student achievement data has provided valuable feedback 
regarding school improvement for all stakeholders.  There is evidence that demonstrates a variety of strategies 
are used to support student achievement, which remains to be the focus of Oakland Tech, in School Wide 
Learning Objectives. This is further supported by a collaborative effort of various community members, school 
committees, and parent groups.  
 
The school board delegates the majority of the implementation of its policies to the superintendent and his/her 
staff.   The decision-making authority for achieving the site goals is delegated to the principal and site council.  
Both have the responsibility to bring stakeholders to the table to focus on achievement. Staff development, 
extended hours, planning retreats, trainings and off site engagements provide time for staff to plan and 
implement polices and procedures that are in the best interest of their students.  
 
 The Board of Education reviews and approves Oakland Techs Single Plan for Student 
Achievement which is documented in the minuets of the board meetings and agendas.  School 
board member visit Oakland Tech’s campus to provide the opportunity to meet and speak with 
parents. 
A3. To what extent based on student achievement data, does the school leadership and staff make 

decisions and initiate activities that focus on all students achieving the expected schoolwide learning 
results and academic standards? 

To what extent does the school leadership and staff annually monitor and refine the single schoolwide 
action plan based on analysis of data to ensure alignment with student needs? 

 
Student achievement is the number one focus of Oakland Tech and the use of student achievement data has 
become increasingly intelligent; multiple evidence sources show quantitative and qualitative data as one key 
driving force behind clearly identifying and targeting program, structures and resources. In addition to 
quantitative student data, conversation and surveys of parents, students and staff provide the qualitative lens 
for creating and refining action plan to ensure alignment with student needs.  This is clearly demonstrable, for 
example, in the well-coordinated programs and initiatives designed to fill in the gaps where students are falling 
short of school expectations.  Collaboration between the principal and department heads is strong, and 
teacher leaders form an increasingly integral part of the high level of focus on student learning. Each August, 
the faculty receives data roster for their classes that show the achievement levels for each student, including 
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CST, CAHSEE, CELDT, GPA, and attendance, enabling teachers to make decisions about how to differentiate 
instruction at the outset of the year.  
 
School Site Council oversees implementation of the Single Plan for Student Achievement and makes decision 
regarding the allocation of resources to help support it.  Staff development is focused on strategies to improve 
student engagement and achievement and includes (2 monthly meetings of 90 minutes each), extended 
hours, planning retreats, district offerings and development work, and off site engagements.  

Each month teacher leaders and parents and students work with the principal and other school staff on the 
Collaborative School site council to evaluate and modify the school site plan.  These decisions are made as 
student achievement and other school data are reviewed. 

 
A4.  To what extent does a qualified staff facilitates achievement of the academic standards and the 

expected schoolwide learning results through a system of preparation, induction, and ongoing 
professional development? 

Hiring and maintaining quality teachers is always a challenge. Oakland School District works with the site to 
ensure that NCLB and HQT requirements are met.  The Self-study indicates that only 74% of current staff is 
HQT and only 92% met NCLB standards. A district wide BTSA program and site based new teacher support 
meetings are provided for new teachers.  This professional development is designed to assist with classroom 
management challenges, Marzano’s strategies and school expectations. 

 
A5.  To what extent are leadership and staff are involved in ongoing professional development that 

focuses on identified student learning needs? 

Many opportunities for professional development are provided in identified topics to include: Lesson Study 
model of collaborative lesson planning and implementation, Literacy methods across the curriculum, Writing 
strategies across the curriculum, Norms and procedures for working as a Professional Learning Community,  
Strategies and communication methods that will engage all students, Using the Internet, e-mail, and the school 
web site to inform parents and students about course requirements and homework, Using Edusoft , and Site 
Safety Plan.  A major change in collaboration was implemented seven years ago when the school day was 
lengthened in order to accommodate 1.75 hours of non-student time on Wednesday afternoons twice a month. 
 This time is used to develop “site-driven” professional development and collaboration. 
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A6.  To what extent are the human, material, physical, and financial resources sufficient and utilized 
effectively and appropriately in accordance with the legal intent of the program(s) to support students 
in accomplishing the academic standards and the expected schoolwide learning results? 

Oakland Tech was the recipient of a district modernization project from 2004-.07, which included the main 
building, upgraded network building, science labs, and security cameras.  Through the new budgeting process, 
the site has more control over its financial resources, which in turn allows departments to more effectively plan 
for high priority expenditures.  One of the overall staff priorities was to add English and Math coaches to work 
with teachers to improve instruction. 

This site has also received two grants (High Priority Schools Grant and 21st Century Community Learning 
Center), giving the school extra financial resources to concentrate on innovative methods to increase student 
achievement both during and after the school day.  

Four years ago, the school added a position of Student Attendance Compliance Officer who works with 
students experiencing attendance problems. 

The School Site Council has the ability to allocate funds according to the needs identified based on student 
achievement data.  

Areas of strength for Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources (if any) that need to be addressed to ensure quality education for all students. 
 

• The school’s vision statement is coherent and complementary with state standards.   
• The five schoolwide learning goals address the needs of students for both college readiness and 

career readiness upon graduation.   
• Role of the Network Executive in support of school principal and school focus 
• Numerous Professional Development opportunities  
• Highly effective use of High Priority Schools and  21st Century Community Learning Center Grants 
• The School Board is making a concerted effort to become more knowledgeable and involved with 

Oakland Tech High School students and families 
• Allocation of resources to Math and English Coaches and  Attendance Compliance Officer to 

support student achievement  
• The school has developed a successful collaborative professional development model that is 

replicated throughout the district. 
 

Key issues for Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources (if 
any) that need to be addressed to ensure quality education for all students. 

• Continue to find more ways to keep the vision and Schoolwide Learning Goals visible in the 
school and community, and continue to expand the ways in which they are used to focus decision-
making. 

• Continue to embed a coordinated network of conversations about high expectations for student 
academic achievement   

• Ensure that all students know and utilize the Schoolwide Learning Goals in their 4-year plan when 
instituted. 

 
Important evidence from the self-study and the visit that supports these strengths and key issues 
include the following: 

• Oakland Tech Self-Study document 
• Single Site Plan for Student Achievement 
• Focus Group Meetings 
• Leadership Team Meetings 
• Use Your voice Survey 
• Professional Development notes 
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• Teacher and parent interviews 

CATEGORY B.  STANDARDS-BASED STUDENT LEARNING: CURRICULUM 
B1.  To what extent do all students participate in a rigorous, relevant, and coherent standards-based 

curriculum that supports the achievement of the academic standards and the expected schoolwide 
learning results. 

To what extent are the expected schoolwide learning results accomplished through standards-based 
learning (i.e., what is taught and how it is taught)? 

Oakland Technical High School core subjects (English, Math, Science, and Social Studies) follow pacing 
guides that were collaboratively developed with the district.  The pacing guides are directly tied to the state 
curriculum frameworks and district content and performance standards.  Oakland Tech’s Schoolwide 
Learning Goals are posted throughout the school in classrooms, offices, and hallways.   Objectives and 
standards for unit/lesson Schoolwide Learning Goals are posted in every classroom.  Every department 
includes an array of learning experiences that can help the students achieve the School-wide Learning 
Goals.   
More than half (51.5%) of all 10th-12th graders participate in an academy program at Oakland Tech.  
Academies include:  Health & Bioscience (24.2%), Engineering (13.1%), and Computer Technology & 
Repair (14.2%).  A Biotech Academy open to 11-12th grade students was added this year following a year 
of planning with Biotech Partners. These academies combine academic, applied academic and field 
experience (including some paid summer internships).   In addition, 29.2% of all 10th-12th grade students 
are in the Integrated Humanities program—Paideia. 
 
Some small learning communities or blocking of classes was introduced at the ninth grade level when the 
need to engage 9th grade students was identified. These include California Studies and new classes 
designed to help 9th graders be successful such as English 1 blocked with either Drama or Read 180.  A 
summer bridge Algebra class was instituted 2 years ago (30-40 students), and this year Algebra I is team 
taught.  The AVID program is also available for 9th grade students and offers the potential to reach a large 
number of students 9-12 to assist in strengthening the college going culture of the school as well as 
increase the number of college eligible graduates. 
 
Nineteen AP courses are offered in a variety of subject areas; all AP students are required to take the AP 
exam.  AP classes and honors classes are open to all qualifying students including GATE students. GATE 
students represent 20% of the total student body.  Students do not have to be in an academy to enroll in 
an Honor or AP class.  All 10th graders take the PSAT. 

 
B2.  To what extent do all students have access to the school’s entire program and assistance with a 

personal learning plan to prepare them for the pursuit of their academic, personal, and school-to-
career goals? 

Ninth grade students are scheduled into their classes based on CST/CELDT test scores and teacher 
recommendations.  Electives, as room is available in their schedule, are by student request at the time the 
student registered the previous spring.  In the spring semester of their ninth grade year students can apply 
for entry to an academy.  All students have access to the classes needed for graduation; however, specific 
classes may be closed unless a student is enrolled in a specific academy and has met the necessary pre-
requisites for enrollment. 

 
Individual 4-year plans exist for entering 9th grade students who have completed a summer algebra 
course.  No other 4-year student plan exists. This year there are 4 counselors.  This year, the 9th grade 
counselor made presentations in all 9th grade science classes on graduation requirements, along with 
student grades to date.  The 10th grade counselor made presentations in all 10th grade English classes.  
The two 11th and 12th grade counselors work with the same group of students in 11-12th grades.    
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B3.  To what extent are students able to meet all the requirements of graduation upon completion of the 

high school program? 

School and district policies require that every academic program meet the requirements of graduation.  
Through observation and examination of the programs offered at Oakland Tech, students should be able 
to meet all the requirements for graduation.  Most students still enrolled at Oakland Tech at the end of 
their 4th year of high school meet the district requirements for graduation.  Obstacles to graduation include: 
 not passing the CAHSEE, not enough credits, and a GPA less than 2.0.  Interventions are in place to 
assist students in overcoming these obstacles.  Special needs students in SDC classes have an extremely 
difficult time passing the CAHSEE—especially the ELA portion of the test; a certificate of completion is 
available for special needs students not passing the CAHSEE. 

 
Areas of strength for Standards-Based Student Learning: Curriculum (if any) that need to be 
addressed to ensure quality education for all students. 
 

• The wide range of academic offerings within the curriculum 
• Stability and rigor of current academies available for students beginning in grade 10, and the 

capacity to develop and implement new small learning communities   
• Students are well informed about program options; examples include Information Night and 

Orientation for freshman and The Academy Faire 
• Objectives and standards for unit/lesson are posted in most classrooms 

 
Key issues for Standards-Based Student Learning: Curriculum (if any) that need to be addressed to 
ensure quality education for all students. 
 

• Absence of student individual learning plan (4-year plan) for all students 
• The potential of AVID to strengthen the college going culture and increase the number of college 

eligible graduates is underutilized   
• Schoolwide learning goals are not incorporated into the work of each course. 
• Lack of evidence that student mathematic skills and achievement are improving with current 

curriculum or effectiveness of interventions  
 
Important evidence from the self-study and the visit that supports these strengths and key issues 
include the following: 

• Oakland Tech Self Study Report  
• Dialogue with focus groups 
• Interviews with Staff, Parents and Teachers 
• Classroom observations 
• Course syllabi and course schedules 

CATEGORY C.  STANDARDS-BASED STUDENT LEARNING:  INSTRUCTION 
C1.  To what extent are all students are involved in challenging learning experiences to achieve the 

academic standards and the expected schoolwide learning results? 

The self-study report and classroom visits demonstrated a variety of instructional strategies and 
assignments are used within classrooms to allow students to be actively involved in their learning. 
Innovative activities and assignments are used in most classrooms to engage students as learners and 
encourage them to think creatively when applying prior knowledge. In visiting classrooms, there were 
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examples of student created projects, presentations, and writing integration. Examples of varied 
learning styles and activities reflect the focus on student involvement.  A plethora of examples and 
projects show differentiation, cooperation, and innovation instead of repetitive activities found in typical 
textbook assignments.  For example, students in an English I class were preparing writing and visual 
presentations about their career choices.  This not only helped the students to achieve the district 
benchmark standards, but it also motivated these students by connecting to real world applications.  
Other students in a biology class participated in a hands-on lab involving respiration of gold fish. The 
various examples presented in the self-study and classroom visits show the high level of thought put 
into providing activities that are engaging and meaningful to students.  It is also evident that the 
individual teachers create these activities to challenge and extend learning beyond the statewide 
academic standards and textbook activities.  The projects mentioned in the self-study are hands-on 
and draw from varying skill levels.   

Although the assignments and activities provided in the self-study demonstrate a variety of learning styles, 
the teachers are the primary visionaries in using these activities and strategies. Therefore, the level of 
rigor and differentiation varies from teacher to teacher.  It is evident that the school’s most valuable 
resource is the expertise of many of its teachers.  However, it was also expressed that the school has had 
a hard time keeping talented staff members over time, which in turn hampers the instructional collegiality 
of the programs.  Some teachers differentiated, engaged, and used varying instructional strategies more 
than others. It appeared to be much more challenging for teachers to engage 9th grade students, students 
not enrolled in academies or small learning communities, and students in test-recovery classes.  However, 
in general, the relationship between the teachers and students proved to be extremely positive, so much 
so that many students eat lunch with their teachers. Oakland Tech recognizes the success of these types 
of relationships along with the success of their small learning communities in the upper grades.  Because 
of this, the school plans to replicate the small learning community model through 9th grade houses next 
school year. The school also provides variation in learning through the multitude of after school programs 
to support and reach all students (including the underperforming groups).   The school has not yet officially 
evaluated and analyzed data on the impact of these varying techniques and strategies as it relates to 
student achievement.   

Oakland Technical High School has organized a school-wide focus on Robert Marzano’s nine essential 
instructional strategies. The coaches and department chairs are the lead and resources for this initiative.  
The key Marzano instructional strategies were demonstrated to all staff in professional development, and 
one strategy is highlighted in the school bulletin each week.  In addition, the administrative staff go on 
walk-throughs to check the use of these strategies.  Data has not been compiled and investigated on 
these walk-throughs.   

Performance standards for students are communicated in a variety of ways.  The district provides a course 
syllabus for each class that is given to students and parents at the start of each semester.  This syllabus 
provides learning outcomes and course outlines.  In addition each teacher creates a course description 
providing specific information on projects, objectives and grading outlines.  It is a school-wide initiative at 
Oakland Tech to have state standards and lesson objectives posted in each classroom on a daily basis.  
Classroom visits and interviews demonstrated almost all teachers are demonstrating this initiative. In 
addition, student work in the evidence binders reflected the state standards and lesson objectives.  

Efforts have been made to collaborate among teaching staff.  Departments meet at least once a month 
along with other professional learning communities.  In addition, the self-study process has enabled 
subject areas to complete “lesson studies”, which have guided stakeholders to work together and develop 
interconnected lessons.  Teachers have had the opportunity to visit other classes and reflect upon their 
own practices.  Although, time always seems to be a barrier, several groups have organized more regular 
collaboration time.  For example, the 9th grade mathematics teachers meet on a weekly basis to converse 
on lesson implementation, share ideas, and plan for future instruction.  There are also various programs 
such as Paideia and California Studies that provide integrated teaching models.  Multiple professional 
learning committees are organized and meet regularly to touch base, plan together, and compare 
commonalities in lessons and content.   
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C2.  To what extent do all teachers use a variety of strategies and resources, including technology and 
experiences beyond the textbook and the classroom, that actively engage students, emphasize higher 
order thinking skills, and help them succeed at high levels? 

The teachers have flexibility in using varying strategies, resources and activities beyond the textbook to 
support student learning.  Professional development focuses on current strategies and resources to 
increase student achievement.  The school has provided support and focus in several Marzano 
instructional strategies.  The teachers demonstrating these strategies varied from class to class.  Although 
administration and department chairs lead the staff in communicating these goals and checking for use, 
official data has not been compiled regarding how many teachers are regularly incorporating the ideas.   
 
Technology resources and equipment are available at Oakland Tech by means of the computer labs, 
student computers in classrooms, computers in the library, as well as projectors. Staff and students use 
this technology to communicate, apply skills, explore topics, and work on projects.  The school-wide goals 
focusing on communication and research are also demonstrated through the use technology.  The amount 
of use is surprising given that the available technology is outdated and scattered throughout the campus.  
The lack of updated technology certainly could hamper the ability to use it regularly, however several 
teachers are inventing ways around this barrier.  For example, the Chinese teacher is having students 
bring laptops from home to create an end of the year movie as a culminating project to demonstrate 
proficiency.  The classroom visits showed demonstration of the school’s continued use of the technology. 
Some of these activities included: virtual labs, Powerpoint presentations, simulations, and Internet 
research.  Many student activities focused on cooperative learning and integrated multiple content areas 
through the use of technology.  
 
The school supports students in maintaining an active role in their learning by providing a multitude of 
opportunities for students to apply their knowledge in learning situations both in and outside of the 
classroom. These experiences are demonstrated through entrepreneurship opportunities, academy 
focuses throughout the school, student performances, cross culture field trips, mock trials, and service 
learning projects.  These activities vary among different programs and paths.  The teachers have also 
been involved in creating district-wide assessments given throughout the year.  The various departments 
are in the process of using the results of these assessments to make instructional decisions in the 
classroom.  
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Areas of strength for Standards-Based Student Learning: Instruction (if any) that need to be addressed 
to ensure quality education for all students. 
 

• A variety of teaching strategies and learning opportunities are being used in most classrooms 
• Use of collaboration among departments to coach and provide support in dissemination of 

Marzano’s instructional strategies 
• Cooperative and project based activities presented through student work and evidence binders in 

many classrooms 
• The California Standards are the focus of student learning and teacher instruction 
• Positive student and teacher relationships 
• Successful integration of writing in all subject area 
 

Key issues for Standards-Based Student Learning:  Instruction (if any) that need to be addressed 
to ensure quality education for all students. 

 
• Apparent disconnect between school-wide goal of technology and current equipment available to 

all students*  
• Systemic use of varied instructional strategies, hands-on activities, and rigor in all classrooms 
• Continue to monitor and assess the use of Marzano instructional strategies in all classrooms 
• The high number of students arriving late impacting the level of instruction in those classrooms 
• Provide more professional development and coaching on differentiation and classroom 

management 
• Create a system in which teacher leaders serve as instructional mentors to improve instructional 

and management strategies across the school 
 

Important evidence from the self-study and the visit that supports these strengths and key issues 
include the following: 
 

• Virtual labs and Powerpoint presentations  
• Standards, objectives, assignments, and assessments posted on the white boards  
• Binder of course descriptions and class syllabi  
• Minutes from department meetings, leadership meetings, and professional development agendas 
• Professional development days focused on understanding Marzano’s instructional strategies and 

the staff bulletin highlighting one strategy each week 
• Internship opportunities, scheduled field trips, student performances, and career connection 

programs 
• Oakland Tech Self-Study Report 
• Use Your Voice Survey 
• Classroom visits and interviews 

 

CATEGORY D.  STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND ACCOUNTABILITY 

D1. To what extent does the school use a professionally acceptable assessment process to collect, 
disaggregate, analyze and report student performance data to the parents and other shareholders 
of the community? 

Oakland Tech participates in the state mandated California Standards Tests and California High School Exit 
Exam annually. All 10th grade students are sponsored to take the PSAT test and all ninth graders are given 
the state physical education test. The school receives and distributes score reports to faculty for the CST, 
PSAT, CAHSEE and CELDT. OUSD sends these reports to parents as well. Core subject areas are assessed 
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using the district’s benchmark exam assessments, which are given twice a year. Assessment data is reported 
to parents each month at CSSC meetings and are discussed several times a year at the PTSA meetings. The 
majority of classroom assessments are developed in accordance with the state academic standards in each 
core subject area (depending on the instructional expertise of the teacher). Students’ assessment results are a 
component of the grades they receive at a minimum of every 6-weeks.  
 
Outside of state and district assessments, departments and teachers are allowed to create assessments of 
various types, for various purposes. The school has instituted a school-wide, rubric-based writing assessment, 
which was collectively created across departments and is collectively graded as well. These within school 
formative assessments are also an aspect in students’ grades but are not often reviewed with parents. 
 
Oakland Tech uses a professionally acceptable assessment process by taking advantage of the district’s 
benchmark exams as well as CST results. The school also makes use of assessment analysis software that is 
commonly used in schools. Data collection, analysis, and reporting appear to be primarily done by the district 
for the school. The school then reports the data to its stakeholders, including faculty and parents, but less so 
to students, and then uses the data to evaluate their program.  

 
D2. To what extent do teachers employ a variety of strategies to evaluate student learning? 

To what extent do students and teachers use assessment results to enhance the educational 
progress of every student? 

Teachers employ a wide variety of assessment strategies in the classroom to evaluate student learning, 
including exams, demonstrations, discussions, labs, etc. The visiting team observed various types of 
qualitative assessments of understanding (i.e. Do Now's, Q&A discussions), pen and pencil tests, preparation 
for presentations and debates, peer feedback, as well as state assessments (the PE test). Teachers have 
increased access to test scores through Edusoft and AERIES, which teachers are encouraged, but not 
required, to use. The school administration increasingly makes use of this software for various purposes in the 
hopes of acclimating staff to the systems and increasing their use of them.  Faculty who regularly use Edusoft 
(more prominent among younger staff) also use it for formative assessments. Standardized test results are 
primarily used for internal planning processes but are not often reviewed with students for goal setting or test 
investment purposes.  
 
 
A number of regular assessments are in place and used school-wide at Oakland Tech. Assessments are used 
to identify students who need extra help, to characterize students’ strengths and weaknesses, as well as to 
plan interventions. The administration uses those assessments and their results to dictate changes in the 
educational program (namely to create needed intervention programs). Assessment is also one of the school’s 
central PD topics. While some departments and teachers use a similar process of analyzing assessment data 
to identify needed instructional and curricular revisions, there are no systematic procedures to lead faculty 
through that process or require them to do so. There is also little evidence of students’ exposure to and use of 
their assessment results. 

 
D3. To what extent does the school, with the support of the district and community, have an assessment 

and monitoring system to determine student progress toward achievement of the academic standards 
and the expected schoolwide learning results? 

STAR data is disseminated annually to principals and staff. Teachers can view benchmark results online and 
can use standards-based pacing guides for most subjects. Aeries Browser Interface (ABI) is available to all 
staff and is used to view student grades and attendance. STAR results and pacing guides are connected to 
the academic standards, being California content standard based. These systems are district supported being 
supplied by the district.  Most course content is based on the California State standards, from which content 
departments may create common assessments or common lesson plans. When done, those departments then 
analyze students’ assessment data to identify which standards have and have not been mastered.  
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While the school has access to and makes use of numerous sources of student performance data, Tech lacks 
a systematized, strategic process in doing so. The school has done a good job of creating intervention 
programs based on student performance data. However, the school has yet to institute a system of data-driven 
decision-making across all departments and among all faculty.  
 
Community involvement in the school’s assessment and monitoring procedures is lacking, as these data are 
not easily accessed outside of the school. The school has desired a web-based system for parents to be able 
to review students’ grades and assessment results via the Internet. Tech is participating in a district pilot of 
such a system. 

 
D4. To what extent does the assessment of student achievement in relation to the academic standards 

and the expected schoolwide learning results drive the school’s program, its regular evaluation and 
improvement and usage of resources? 

Oakland Tech has instituted a number of programs to address students’ instructional needs, based on 
assessment results: 

• Summer Algebra Academy 
• Read 180 training 
• Summer Pre AP classes 
• ELA/Drama program 
• Biotech program 
• CAHSEE boot camps 

 
Some department’s meetings focus on results and instructional planning, however department meetings are 
not regularly held across all departments. Departments do analyze their district benchmark data to identify 
content standards that need further instruction. The school uses state and district exams for planning 
purposes, including predictions of CAHSEE performance based on CST results, revising students’ course 
assignments, and planning interventions. The school conducted a Lesson Study process within departments to 
assess the effectiveness of a lesson and a vertical strand leading to AP course work was instituted. 
 
The school’s Single Plan for Student Achievement provides evidence of how its intervention programs were 
created based on results of the assessments the school uses. These intervention programs need to be better 
aligned with the school's newly revised school-wide learning goals and connected to a clear system of 
program evaluation and improvement.  

 
Areas of strength for Standards-Based Student Learning: Assessment and Accountability (if any) that 
need to be addressed to ensure quality education for all students. 
 

• The school uses multiple assessments and provides its faculty with access to assessment results 
• The school analyzes its assessment data to identify areas of needed improvement and to better 

understand students’ needs 
• The school uses assessment results to create interventions and programs aimed at increasing 

student achievement 
• School reviews assessment data with parent groups (CSSC, ELAC, PTSA, AASAP) 

 
Key issues for Standards-Based Student Learning: Assessment and Accountability (if any) that need 
to be addressed to ensure quality education for all students. 
 

• Institute a system of data-driven decision-making in which school-wide learning goals, academic 
content standards, and plans for data collection and analysis are aligned, scheduled, and 
implemented across all departments. 

• Provide faculty with more professional development on data-driven decision-making such that all 
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teachers understand how to assess student performance data and how to transform that information 
into instructional improvements. 

• Improve parents’ access to their students’ academic performance data, including state and district 
assessments as well as formative assessments. 

• Engage students in the testing and evaluation process (e.g., reviewing their data with them, leading 
them in setting test performance goals, getting them invested in the school improvement process). 

 
Important evidence about student learning from the self-study and the visit that supports these 
strengths and key issues include the following: 
 

• Oakland Tech Self Study Report   
• Classroom observations (including teachers’ evidence binders) 
• Conversations with all school constituents 
• Data analysis documents  
• Administration and professional development meeting agendas and minutes 

 

CATEGORY E.  SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL AND ACADEMIC 
GROWTH 

E1. To what extent does the school leadership employ a wide range of strategies to encourage parental 
and community involvement, especially with the teaching/learning process? 

The self-study reports that Oakland Tech parent groups such as PTSA and African American Student 
Action Planners (AASAP) have increased in numbers and are active and committed to school-wide vision 
for student achievement.  Parents do express desire that more parents be involved in supporting the 
school.  The AASAP parents express concerns regarding achievement gap issues, cultural competency of 
the teaching staff, and consistency across the faculty with regards to high expectations for all students, 
and have concerns around acceptance and recognition by the school staff and administration.  The 
parental involvement policy is reviewed and updated annually at the Title I meeting.  There is a long-
standing school website, however the present website is highly efficient, accessible, and information-
laden.  There is a parent email group that is continually up-dated.  There are also a variety of on-campus 
community-based programs.  Many of the programs come under the umbrella of Oakland Tech’s 21st 
Century After School Programs.  These include programs such as Cyber High, a credit recovery program, 
Opera Piccola, performing arts, drama and visual arts program, and extensive tutoring.  Other programs 
offer support and training for students such as PASS, Real Hard, Kids First, La Clinica de la Raza, and 
Girls Inc.   Parents and school staff are pleased with the number and the quality of the programs and their 
support of students.  Staff and school leadership continue to do outreach to families from all economic and 
cultural groups. The Family Resource Center, developed by the school and the District, is housed on the 
campus and provides information to students around a variety of issues including parenting, health and 
wellness, entry into college and careers, and technology.  There is a need to further develop and 
incorporate the Family Resource Center into the mainstream of school life.  

 
E2. To what extent is the school a safe, clean, and orderly place that nurtures learning? 

The focus committee reported that there is a feeling of safety at Oakland Tech; however, staff is 
concerned about the thefts of valuables, especially electronic devices.  There is a sense that the cameras 
and extra security have assisted in leading to a safer campus.  In focus group reports, there was evidence 
that the Conflict Mediation Program was having a positive impact on the campus.  Observations by the 
Visiting Committee verified that students utilized the cafeteria and felt that it was a safe place to be for 
lunch.  A School Safety Plan and Disaster Preparedness Team are in place for emergencies and will be 
field tested later this spring.  The focus group also felt that the addition of a new Head Custodian had 
made a positive impact on the cleanliness of the campus and the timely removal of graffiti.  
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To what extent is the culture of the school characterized by trust, professionalism, high expectations 
for all students, and a focus on continuous school improvement? 

 
While the school references options for students in terms of academic focus (academies and non-
academies) updating technology, the reputation of the school, and national/state competitions, the WASC 
visiting team saw additional strengths.  There is a high degree of professionalism and trust among all 
segments of the school community.  The administrative team is strong, respected, and invites both 
innovation and a continual focus on student learning.  Continual school improvement is a way of thinking 
as evidenced by the number of initiatives around student support and achievement.  

 
E3. To what extent do all students receive appropriate support along with an individualized learning plan 

to help ensure academic success? 

The school has reported in the self-study that Oakland Tech has as a certificated Librarian as a member of 
the staff.  There are both ninth and tenth grade assigned Counselors and Assistant Principals.  There is a 
plan in place to institute a smaller learning community at the 9th grade level next year.  The Special 
Education program has resource specialists who assist students in mainstream classes and SAC teachers 
for more restrictive learning environments. Student transcripts are assessed, but often not until the 11th or 
12th grade year.  Ninth grade students, reading below grade level, are in Read 180 and are supported in 
their learning through the approved curriculum, the teacher, and resource specialists.  A Drama/ELA 
course for 9th grade was developed to increase student engagement and improve student achievement. A 
Student Support Coach position was created via the High Priority School Grant, who provides 
interventions in academics, social issues, and referrals for health services. 
E4. To what extent do students have access to a system of personal support services, activities and 

opportunities at the school and within the community? 

The report indicates that Oakland Tech students receive mental health services through the Wright 
Institute and Techniclinic.  The Techniclinic provides comprehensive health care services for all Oakland 
Tech students under the areas of medical, counseling/therapy, and health education.  The Wright Institute 
provides Counseling Interns that assist in the Conflict Mediation Program.  Students also receive 
academic support though interventions using after school tutors, and programs such as CAHSEE Boot 
Camp and College Summit.  Senior Mentors are assigned to assist 9th and 10th grade students in adjusting 
to high school and understanding the need to succeed in class.  The library has extended hours for an 
after-school tutoring program.  In addition, students have a variety of other after school programs such as 
athletic events, performing arts, and enrichment activities through the 21st Century After School 
Programs. An attendance support person has also been added during the last year to support students 
around truancy issues.   

 

Areas of strength for School Culture and Support for Student Personal and Academic Growth (if any) 
that need to be addressed to ensure quality education for all students. 

• Highly supportive and active parent groups (PTSA and AASAP) 
• The number and variety of community based and school based programs accessible on campus that 

are focused on student support, enrichment, and achievement (e.g. 21st Century After School 
Programs, performing arts events, athletic events) 

• Family Resource Center 
• Whole school emphasis on student safety and campus security 
• A culture that is entrepreneurial and organic in character with a willingness and capacity to initiate 

new programs that focus on students 
• Conflict Mediation Program for students 
• Small learning communities incorporated to promote student engagement in learning activities 
• Oakland Tech’s positive reputation in the community 
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• Staff who are deeply committed and invested in the success of the students and school programs.  
Network of conversations that are focused on students succeeding 

• Community based health clinic and mental health services on campus (Wright Institute, Techniclinic)  
• Range and coordination of academic support services (e.g. mentors, tutors, CAHSEE Boot Camp, 

position of Student Support Coach, Attendance Support) 
 

Key issues for School Culture and Support for Student Personal and Academic Growth (if any) that 
need to be addressed to ensure quality education for all students. 
 

• Continue to develop and implement a system of student support focused on 9th grade engagement 
and learning 

• Create a system of individualized learning plans for all students 
• Continue to grow the value, use, and accountability of the Family Resource Center 
• Expand parent outreach and communication 
• Create school goals/programs for social-emotional methods of student engagement 

 
Important evidence about student learning from the self-study and the visit that supports these 
strengths and key issues include the following: 

• Focus group sessions 
• Department Meetings minutes 
• Student interviews 
• Parent and staff interviews 
• Classroom visits 
• Observations and self-study 

 
Part B: Synthesis of Schoolwide Areas of Strength and Schoolwide Critical Areas for Follow-up 

 
The Visiting Committee had a lengthy conversation tightly focused on what would be of greatest importance 
for the school going forward.   Strengths acknowledge both assets to build on going forward and results from 
capacity already developed.  The four Critical Areas for follow-up are, in the view of the Visiting Committee, 
the heart of what is essential for the school to accomplish its mission and desired culture going forward. 
It was evident throughout the visit that engagement, belonging and achievement of 9th grade students is of 
paramount importance for these students and Oakland Tech as a school community.  The Critical Area #2 
(mathematical skill)  ties in as well to 9th grade engagement and achievement.  The individual learning plan, 
already in the thinking of the school leadership, can add enormous depth, focus, ownership of learning by 
students, and advance the college-going culture as well as student engagement, belonging and achievement – 
or not – depending on how well it is designed, executed and embedded,  This leads to the fourth Critical Area 
of follow-up – system of data driven decision-making. This, of course, includes not only data but conversation. 
 Conversation focused on student achievement already characterizes formal and informal conversations 
throughout much of the school – an example of strengths to build on.  This is true of other schoolwide 
strengths listed as well.  The Visiting Team acknowledges the school for the Schoolwide Areas  of Strength it 
has developed.  
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Schoolwide Strengths 

1. Strong administration and staff who are deeply committed and invested in the success of 
the students and school programs.  Network of conversations that are focused on 
students succeeding 

2. The number and variety of community based and school based programs accessible on 
campus that are focused on student support, enrichment, and achievement 

3. Intense focus on professional development and a collaborative professional 
development model that is replicated throughout the district. 

4. Stability and rigor of current academies, integrated humanities program and the capacity 
to develop and implement new small learning communities.   

5. A culture that is entrepreneurial and organic in character with a willingness and capacity 
to initiate new programs that focus on student achievement 

6. Increasingly positive reputation of Oakland Tech in the community 

 

Critical Areas for Follow-Up  

1. Create a system of individual plans for all students (4 year plan or longer) to connect entering 
students with their own learning and future goals 

2. Take every step possible to strengthen instruction, classroom management, and student 
engagement that will  assure improvement in student mathematical skills and achievement  

3. Continue to develop and implement a system of student support focused on 9th grade 
engagement and learning 

4. Institute a system of data-driven decision-making in which school-wide learning goals, academic 
content standards, and plans for data collection and analysis are aligned, scheduled, and 
implemented across all departments. 
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Chapter V:  Ongoing School Improvement  
The Oakland Tech High School Action Plan is structured with responsibilities and timelines through 2010.  
It includes the following goals, each with rationale, schoolwide learning goals addressed, specific tasks, 
responsible person(s), resources, assessment and timeline.  (See report for full plan.) The Action Plan 
areas include: 
 

 GOAL 1: Every course has clear standards that are consistently applied. 
• Rationale (Critical Need): Self-study findings and faculty consensus indicate a need for more cohesiveness 

and consistency within the departments. Agreement about the application of course standards for success 
provides the foundation for achieving this goal. Students who share a common 
understanding of what proficient work looks like will be more likely to achieve proficiency in all subject areas. 
State assessment data, student D/F rates, and review of student work support this need. 

• Schoolwide Learning Goals addressed: 1. Effective Communicators, 2. Skillful Users of Technology for 
research, 3. Problem-solvers 

 
 GOAL 2: A wide variety of instructional strategies are used to help students meet course standards. 

• Rationale (Critical Need): Students possess a variety of learning styles, and a variety of strategies must be used 
to allow students to build on their individual strengths as they meet course standards. Low test scores in core 
subject areas indicate that the school must to more to find strategies that 

• address a wider variety of learning styles. 
 

 School-wide Learning Goals addressed: 1. Effective Communicators, 2. Skillful Users of Technology, 3. 
Problem-solvers, 4. Active Participants in College-going Culture 

 
 GOAL 3: Every student has an individual four-year learning plan. 

 
• Rationale (Critical Need): Development of a four-year learning plan as students enter 9th grade promises to keep 

students engaged in their studies as they meet their own personal learning goals. 
• School-wide Learning Goals addressed: All 

 
 GOAL 4: There is academic support for all Oakland Tech students that is tailored to meet their needs. 

• Rationale (Critical Need): Students at every level can benefit from academic support in order to achieve at 
higher levels. Low test scores in core subject areas indicate that there is a critical need for a means of assuring 
that students receive academic support that meets their needs. 
 

 School-wide Learning Goals addressed: 1. Effective Communicators, 2. Skillful Users of Technology, 3. 
Rationale: Problem-solvers, 4. Active Participants in College-going Culture 

 
 GOAL 5: There are structures within the school for students to receive personal attention and recognition. 

• Rationale (Critical Need): In order to achieve the school’s vision that all students will strive to achieve high 
expectations and contribute to their community, it is necessary to assure that students receive recognition for their 
accomplishments. 

• School-wide Learning Goals addressed: All 
 

 GOAL 6: Increase home contact for students who are not performing academically. 
• Rationale (Critical Need): In order to comply with the school’s parent involvement policy, it is necessary to assist 

parents in supporting their children’s education. 
• School-wide Learning Goals addressed: All 
 
 
Comments on the action plan/school improvement issues: 
 
The action plan goals appear adequate to address the identified critical areas for follow-up, with the 
possible exception of the schoolwide critical focus area #2 (mathematical skills and achievement)identified 
by the WASC Visiting team, which is not specifically embedded in the school action plan as written.  
However, the Visiting Team is convinced that the school is committed to addressing this critical need and 
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that the understanding, if not specific reference, does exist within the school action plan.  The Visiting 
Visiting Committee assesses  the schoolwide action plan steps as coherent and targeted to strengthen 
student learning  --  directly or as integral elements of Oakland Tech student academic support net --  and 
are feasible within existing resources.  There appears to be broad-based support for the action plan goals, 
as evidenced in interviews with teachers, parents, counselors and administrators. Action already is in 
process on several, and planning for instituting (and maximizing potential of) student individual 4-year 
plans as well as 9th grade small learning communities is in process.    

Existing factors that will support school improvement: 
  

 Strong  principal and administrative team 
 

 Focus on student success schoolwide 
 

 Highly supportive parent groups 
 

 All identified schoolwide strengths 
 
Impediments to improvement that the school will need to overcome 
 

    External factors, such as budget beyond 2009-10, should the general economic crisis continue.  
 

   All identified critical areas for follow up 
 
 
Soundness of the follow-up process that the school intends to use for monitoring the 
accomplishment of the schoolwide action plan. 
 
The school has internal accountability structures in place for monitoring the schoolwide action plan on both 
ongoing and annual bases.  These include some of the current meeting and reporting structures, the 
school leadership team, the site council.  The school action plan also will be the school restructure plan 
(required of PI 4 schools) which adds heightened accountability structure to District as well, primarily 
through High School Network Executive Officer.  Further, the school principal and leadership team project 
strong commitment to accomplishment of action plan.   

Re process, the action plan includes  timeline and reporting accountability for each task in the plan 
through 2010.  Additional tasks are outlined beyond 2010 within the same 5 goal areas, with no 
accountabilities yet attached.  
 
Further, the school continues to work with outside consultant to further increase its capacity to refine and 
integrate various assessment approaches into a coherent system for analysis and action.  
 
Given the organic and evolutionary nature of the school, the Visiting Committee recommends that the 
school develop a clear systemic approach to annual or biannual grounded assessment of progress to date 
on the Schoolwide Action Plan.  Not only will this provide Oakland Tech with grounded picture for forward 
planning; it also will enable a record of accomplishment that is identifiable to and can be acknowledged by 
internal and external stakeholders.   
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